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TITLE: HINONO'EITHT HOOWU'-ARAPAHO LANGUAGE LODGE:
A PLACE FOR OUR CHILDREN, A PLACE FOR OUR HEARTS

Preface

Theissue of theloss of Indian languagesis of grave concarn asit impactsdl Native
gpesking communities in North America. If measures are not taken to pass Néative
languages on to younger generations, it has been estimated thet by the year 2020 as high
as 85% of dl Native languages now poken in North Americamay have dipped into
extinction.

In 1976, the Argpaho of the Wind River Indian Reservation in Wyoming began taking
sepstoward language preservation by introducing Argpaho language dassesinto the

schools curriculum. By 1982 languages classes had been successtully integrated into the
school system from kindergarten through to grade 12. Yet by 1986 it was observed that
these dasses had little to no impact on dowing the rate of language loss. In December

1992 | |eft the University of Alberta, where | was teaching for the Schoal of Native

Studies, and took a 2 year pogtion to try and have an impact on generating new language
speakers. The following represents atime line of program initiatives and activities from
1993 up to the present.

ARAPAHO LANGUAGE IMMERSION
TIME-LINE

September 1993; Half day kindergarten immersion dlass established in the Wyoming
Indian public dementary school. Immergon dassis presently operding.

January 1994: Rilot preschool immersion dass runs 8 hours aweek from Jan. to May.
February 1994: Test voice dub samplesfor the adaptation of Bambi in Argpaho.
June 1994: Fina edits completed on Bambi in the Arapaho language.

September 1994: Preschool immersion dass implemented. It runs gpproximately 15
hours aweek from Sept. to May.

November 1994: The adaptation of Bambi in the Argpaho language was premiered by
Disney Studios a a Theater in Lander, Wyoming.



September 1995 to May 1996: Fird full day language immersion preschool class
established.

September 1996: Second full day language immersion preschool class opened at Lower
Arapaho.

March 16, 1998: Rilot project, Mother/Toddler language dass, implemented at Ethete,
Wyoming.

June 1998: Language immergon class a lower Aragpaho lost due to inability to secure
funding.

September 1998: Federdly recognized nonprofit organization, Hinono'etiit Hoowu,
established for purposes of generating funding opportunities for language program.

October 1998: Stipend implemented into Mother/Toddler language dassto try and
dimulate more parentd involvement.

January 1999: Mother/Toddler language dass discontinued due to inahility to sugtain
interest.

September 1999: Master - Apprentice language mentoring dass implemented.

Y 2K: Presently thereis 1 kindergarten immersion dass, 1 preschool immersion dass, and
1 Magter- Apprentice Argpaho language immerson dass operating on the Wind River
reservation.

Case Background History

The Argpaho community on the Wind River Reservation has long been concerned about
the rate of language loss. Due to influences of Missonary Boarding Schools, Arapaho
people were schooled to bdieve the Argpaho language would hinder their children from
becoming vaued "American’” citizens. This resulted in Argpaho people not spesking
Argpaho to ther children and English becoming the Sandard language of
communication, which led to the steady decline of Argpaho as a gpoken language.
Currently, on the bass of James J. Bauman's"A Gudeto the Issuesin Indian Language
Retertion,” Argpaho isidentified asalanguagein "dedine”

Asalanguagein dedling, it is necessary thet it be restored to its former vitdity if itis
once again to be hedthy. The stuation of the Argpaho language is such thet whilethere

are about 1,000 fluent speskers |eft, with the exception of one person al fluent speskers
are over the age of 55. In 1976 community members took steps toward kegping the

language viable and established a number of language and culture programs for youth
and adults within the school systlem. In 1992, after obsarving thet the language was il
dedlining, messures were taken to bring a new vitdlity to the language. While continuing
with adult and youth language programs the community endorsed a more intensive



language restoration method which sought to bring about new speskers of Argpaho
through alanguage immersion process targeted for 3 to 5 year old children.

Current Language Status

According to the Argpaho Office of Triba Statidics, as of January 1997, gpproximetely
5,000 enrolled Aragpaho people were living on the Wind River Resarvation. Arapaho
language ingruction was formaly introduced into the school sysem in 1976. Presently
Argpaho sudents from Kindergarten to grade 12 recaive Argpaho language indruction as
part of their school curriculum. On the badi's of language assessmentsit has been

edimated that some 2,570 people possess alimited Argpaho vocabulary (defined as 20 or
more words), while some 1,076 have no red spesking ability (defined aslessthan a20
word vocabulary). Though many of the peoplein this group can comprehend afar
amount of whet is said in Argpaho, English is the only language spoken. Of the

remaining 1,354 people, about 1,000 daim fluency in Argpaho.

In an Internet article (http:/Amww.nche.gwu.edw/asknchelfags’20natlang.htm) titled “"How
Many Indigenous American Languages are Spoken in the United States? By How Many
Speakers" researcher James Estes reported that the number of Argpaho speskersare
aoproximatdy 1,038, thisincludes gpproximately 20- 30 speakers of Southern Argpahoin
Oklahoma. All fluent speskers are over the age of 50, and there are no fluent speskers
between the ages of 1 - 40. The youngest known fluent spesker isa 47 year old woman.
Because Argpaho children between the ages of 5 and 18 receive Argpaho language
ingtruction in school, aout 1,200 people between the ages of 5-20 possessalimited
Argpaho vocabulary. Of those between the ages of 21 and 30, about 138 people have no
peeking ability a al and about 690 possess alimited Argpaho vocabulary. Of those who
range between the ages of 31 and 40, about 420 have no spesking ability and about 360
possess a limited Argpaho vocabulary. In the 41 to 50 year age range, about 420 people
have no speaking ability, 470 possess alimited Argpaho vocabulary, and another 27
possess amargind spesking ability. Between the ages of 51 and 60 about 74 people
possess a speaking ability that borders conversationd. Among gpproximately 1,000 fluent
peskers of Aragpaho, there is about a 45:55 per cent ratio of men to women.

A specid comment needs to be made about children between the ages of threeto four. As
aresult of the Argpaho language immersion program, that has operated from 1994 to
present, gpproximately 20 children in this age bracket are now demongrating alanguage
use that has not been seen in children in the past 40 years.

Levelsof Fluency:

Thefirg group of fluent speskers falls between the 51-60 year age group, and number
around 480. Because these people only use Argpaho within alimited range of every day
experiences, aggnificant amount of vocabulary has been forgotten and isno longer in

use. For ingance, dthough many of the people in this age group can essly conversein
Argpaho, many can no longer name things like body parts, animas, or other dements that
surround them. They have thus been identified as having adiminished leved of fluency. In



the 61- 70 year age group about 65 people are marginaly fluent and about 349 people are
srong fluent Argpaho speskers. Within the 71-80 year age group, there are gpproximately
83 fluent speskers, and 22 people above the age of 81 are fluent speskers. Among the last
3 age groups, represented by people over the age of 71, because Arapaho speakers can
gpend as much as 90% of their day spesking English, alot of words are no longer present
in their working vocabulary.

The places where Argpaho is primarily spoken is a ceremonies, funerds, and pow wows.
In addition to these places Argpaho may be used to varying degrees within many
households, depending on who is spesking and being spoken to. Other places where
Argpaho isbeing used is by language indructors in the schools, and to alimited degree
by those children currently being taught Argpaho in the language immersion dass. With
regard to the Argpaho immerson dasses, an impact that the Argpaho language
immergon preschool dasses have had has been an increase of Argpaho being spoken
within the homes of children participating in the immersion project.

Rate of language loss:

Because more than 450 fluent speskers are over the age of 65, it is estimated thet if Seps
are not taken to fortify the number of soeskers, in another 10 years dmost hdf the
number of Argpaho fluent speskers will be dead. The Argpaho languageisthusa a
criticd point and it is crudid that language restoration efforts demondtrate an effect on
dowing and eventudly reversang the rete of language loss.

Inhibitorsand problemsfacing previous language restor ation efforts:

The short fal of the Wyoming Indian public school sysem's efforts to teach the Argpaho
language rests with the fact that dmogt al language classes meet 75 minutes per week.
Over the course of aschoal year this amounts to only 45 hours of language ingruction.
With the implementation of an immerson kindergarten dlass, Argpaho indruction was
extended to 2.5 hours of Argpaho language ingtruction per day. Over the course of 2180
day schodl year this means thet the children in this dass could receive as much as 450
hours of Argpaho language ingruction during the course of aschoadl year. With the
kindergarten immerson dassin place there was a new expectation thet children could
potentidly achieve an age gopropriate levd of fluency by the end of the school year. For
the children outsde of thisimmerson dass, about the best the other Argpaho language
classes could hope for was to function as a language maintenance program, provided
children were going to those dass having dready obtained a spesking ability. Since no
children were able to gpesk Argpaho, then logicaly it made senseto try and get children
fluent before they entered kindergarten. If this could be achieved then the languege
program within the school system could function to maintain, and perhaps even expand
on the children's Arapaho language kills. With this redlization, the god then became to
cregte an Argpaho language immersion preschoal.

The Work of Language Restoration: Taking the First Steps



Sarting up an immerson class for preschool children was amgjor commitment that
meant interviewing, hiring and managing adaff, locating a place to hold the dass,
developing alanguage curriculum, and purchasing materids and various supplies for the
class. Of course dl of this meant funding hed to be raised to sustain the project for more
than afew months. Once these crucid steps had been worked out, the actud first step
taken was completing an gpplication for funding from the Wyoming Coundl for the
Humanities Through discussonsit was decided that funding would be requested for a
pilot language immersion preschool dass that would operate from January to May 1994.
By implementing the project in thisway, | was rdatively confident thet | could obtain
additiond funding from the same funding agendes for the implementation of an
immersion classthat could operate over the course of an entire school year. The pilot
immersion project operated Mondays to Thursdays, two hours aday. The budget
requested for the project covered rent, supplies, second hand furniture, and an
honorarium for the two Argpaho language ingructors. Once funding for the pilot project
was secured, the next task was to work out an interview process to get the right people
hired for the dass.

Asmy focuswas turned to the interview process, | cameto redlize that fluent Argpaho
peskers generdly were not gpeeking Argpaho to children. At firgt | was puzzled by this,
but soon redlized that fluent peskers would not talk to anyonein Argpaho if they
believed the person they were to speak to lacked the ahility to spesk back in Argpaho.
Although | explained that children would never learn to Soesk Argpaho if they were never
gpoken to in Aragpaho, it seemed to have little impact. On occason my encouragement
generated some attempts to informaly spesk to children, but when no response was
returned speskers tended to think the exercise was slly. From these early obsarvations|
redized that who ever was hired as language ingtructors would have to be committed to
carrying out the directives and philosophy of the immerson project.

Interviews for the immersion class were set up to ascertain whether those interviewed
were comfortable working with children, and could competently work in an immersion
environment. Thefird thirty minutes of the interview entailed explaining how the actud
interview would be conducted, and then learning what the individua knew and thought
about teaching Aragpaho through an immersion technique. The interviews were video
taped and set up S0 each candidate would spend about 30-40 minutesin an actud
immerson setting with children. Each candidate was handed an outline detailing the
activities that needed to be covered, plus the amount of time that should be spend on eech
adtivity. All prospective candidates were told thet they absolutely were not to spesk
English to the children. It thus was interesting to see that when actudly faced with having
to gpesk Argpaho to children some of the best peskers could not get beyond their barrier
of feding it made little sense to spesk to them asif they could understand and answer
back. This resulted with some individuas not saying much of anything to the children

and mostly spesking to me. As the children became familiar with the routine, when they
encountered speskers going Slent they would actudly clue the person being interviewed
in Aragpaho of the activity they were supposad to be moving on to. In one example when
the person being interviewed fell Slent for quite awhile, the children kept saying
niibegthiinikatiinoo - | want to play, which was the next activity they were supposed to



have been doing. On ancther occasion when children were supposed to have been told
that they were going to eat, the children started repesting "heesneenco --1'm hungry,”
because the person being interviewed fdl into slence. Even though the children were
saying thisin Arapaho, it wasnt until | said; Woweetni' nooxowatii - you can feed them

now, that anything happened.

After dl of the interviews were cond ucted the video tapes were reviewed and alist was
meade that condsted of pluses and minuses, representing strengths and wesknesses of how
eech individud handled each activity. These pluses and minuses were next added up on
each individua and the candidates with the best scores were offered the job. Though

there was some objection to the interview process, however, because it was clear that
everyone interviewed was a fluent spesker, the process held on the grounds that what was
determined was how wedl an individud could work with children in the language.

Walking through the Doorsof an Immersion ClassRoom

The firg Argpaho language immergon preschool dass met two hours each day, four days
aweek, from January to May 1994. There were Sx children in thisfirs dassand a
language teeching Saff of two. The dass origindly Sarted out in a cafeteria thet was used
by the Headstart program. Officidly the Headstart program was the sponsor of the
immersgon dass Yet in site of srong adminigtrative support, it Soon became clear that
there wasllittle tolerance for another program invading thelr class room space. After two
months the Situation had become so sressful we decided we needed to move the dassto
another location. We soon located a new class room, and though cramped for space, Saff
and children took little time to settle in and to view the new Site as our own.

The pilot project ended May 1994. After assessing the results it was obvious thet two
hours a day and four days aweek was not enough time to have any ladting impect on the
children's ability to conversein Argpaho. Though the dass did not produce any new
Speekers, it did have the effect of producing children with an gppreciable Argpaho
vocabulary. The children's new found Argpaho verbal skillsimpressed family members
enough for parentsto inquire if the class could extend into the summer. A grant proposa
was written for a summer program to operate three days aweek for three hours eech day
on atwo thousand dollar budget. Unfortunately none of the agencies approached funded
the project. In desperation | turned to the parents and ingtructors themselves. | explained
to the indructors thet if they would work the summer program at half the hourly income
they had received from the pilot project | believed that the parents would agree to make
up therest of their sdlaries.

On the mgority of reservations in the United States unemployment rates are over 75%.
On the Wind River reservaion the average unemployment rateis about 78%, and during
the summer months the unemployment rate may exceed 88%. It was within the redlity of
this environment that parents made a commitment to pay asummer tuition for ther
children to attend the language immerson class.



The summer project ran nine hours aweek, from June to July, on a $500 budget. Each
parent paid a $20 tuition fee and the instructors agreed to work for $5 an hour. These acts
of commitment to the project probably represented one of the most Sgnificant acts of
Support ever given to a program on the reservation. Before the summer had ended, the
Wyoming Council for the Humanities agreed to fund the project from September 1994, to
May 1995, dlowing the project to increased its hours from 8-15 aweek, and the teaching
daff to three. | was ill very much aware that the project needed & least thirty hours a
week, in order to have any hope a developing Soeskers, but at least with thisincrease the
language project was moving in the right diredion.

With the class room doors open | scheduled regular vidts to observe the project's
progress. Each time | visited the class, however, | was surprised to hear indructors
peeking English. | soon came to redize that dthough the indructors knew the project's
godsthey Hill lacked afirm commitment to the methods of immerson. | congtantly tried
to convince the indructors of how essentid it was to not spesk English to the children.
From their perspective they rationdized that the children were spesking Arapaho as a
result of their usng English and Argpaho when they spoke to the children. By April
1995, it was gpparent that the god of producing new speskers among the children was
not going to be achieved. The redization made me press even harder for afull day

program.

On September 1995, the Argpaho language immersion class was extended to a thirty
hours aweek, and as aresult of grants awarded from the WWyoming Council for the
Humanities and the Lannan Foundation, the project entered itsthird year. The enrollment
for the 1995/'96 year averaged about twelve children. A sdlaried Director/Curriculum
Deveoper position was aso added to help tighten up on the administrationa duties.
Though this new pogtion left mefairly confident thet the we might see anew generation
of Argpaho speskers by May, the program year, by the beginning of December | became
disheartened when the Argpaho indructors were discovered dill usng in Englishinthe
classroom. | again spoke to them about the importance of maintaining an Arapaho only
language classroom. When | departed it was with the hope that with language indruction
having been extended to thirty hours aweek, it might meke the difference in achieving
the program's god. When the end of the program year arrived, though participating
children demondrated an impressive spesking ability in Argpaho they gill had not
attained a conversationd leve.

Intensfying and Diversifying

In December of 1995 | had recaived a phone cdl from within the chambers of the
Argpaho Busness Counail. The cal was arequest to write an Adminigtration for Native
Americans (ANA) grant for federd funding for a second language immersion dass that
would operate in the Lower Arapaho didtrict. | had unsuccesstully written this grant two
other times. With this atempt, however, | was determined to write agrant thet could not
be refused. In dl | wraote three grants, one to the Wyoming Coundl for the Humanities,
one to the Lannan foundation, and one to ANA in such away thet they weredl
integrated. The Wyoming Coundil's grant paid three ingructors for the morning hours of



ingruction &t the Ethete immergon project. Funding from the Lannan Foundetion paid

the same three language indructors salaries for ther afternoon hours, plus the Director's
sdary. The Director's position was written into the ANA grant so that he was responsible
for both the Ethete project and the ANA project, which aso had three sdaried language
indructors. Writing the ANA grant thisway enabled me to show a 50% cash match and
a0 dlowed me to keep the tota amount requested below hdf of the $125,000 maximum
amount dlowable per project year. All three grant applications were avarded to fund two
immerson dasses,

Even though the ingructors had been exposed to a number of teaching and immerson
technique workshops, it became dlear that having a program run six hours a day would
not necessaxily produce fluency, especidly when the ingructors teaching and immersion
techniques were not drong enough. What the ingtructors needed wias specific training on
the principles and methods of second language acquisition through immergon. If fluent
gpesking children were going to come out of the program, then an immerson specidist
had to be hired to train and guide the indructors on adaily basis. In 1996 | found such a
Specidig during atrip to Hawalii and negotiated a three month contract with Pueo Peta, a
young Cdifornia Indian who was living in Hawali and hed become afluent Hawaiian
pesker asavolunteer in the Hawaiian immerson preschool. By the end of thisthree
month period the language ingructor's had completely committed to usng only Argpaho
with the children in the language dasses. Even Hill by the end of the project year, May
1997, participating children gill had not become conversant in Argpaho. It was back to
the drawing board. | decided to travel to New Zedland to look a one of the most
successtul Indigenous language revitdization programs. Before leaving | wrote agrant to
implement aMother--toddler language project. the project's ams were to provide young
parents with the language necessary to care for their child in Argpaho. With this added
agpect of the project it was aso hoped that adult speskers might be generated, who
eventudly, could replace current language ingtructors when they decided to stop
teaching.

The time spent among the Meori of New Zedand was truly inspirationd. The language
and culturd revivd efforts had begun in the early 1970s as a result of one Maori man
who had been impressad by the Natives tribes of British Columbiawhile he was earning
his Doctord degree a a universty there. When he returned to New Zedland he cdlled
many Maori together and devised a 20 year plan. During the course of those twenty
years, 1978-1998, the Maori had established some 176 language schools from K-12,
about twenty some colleges and two Univergties. All of these schools taught through the
medium of the Maori language. Education was not the only areatargeted during this
period. Maori people were groomed for postionsin medicing, media, law, and
government, where today they hold 12 seetsin New Zedand's government. Through my
discussons with many of the leadersin this movement, | was continualy asked, "Where
isthe heart of your people?’ Thiswas a0 a question that had been asked of mewhilein
Hawaii. When | returned in December this became an area | began to see as an essentid
agpect to the suiccess of any language revitdization or maintenance effort.



When the project year concluded, the immersion classes had produced some of the
strongest speakers yet. Children were able to express themsdalvesin Argpaho for periods
of 30-40 minutes without usng English. With these successes | decided to raise fundsto
get language ingructors from both immersion dasses over to Hawali so they could
observefirg hand the work of very successful programs.

In June 1998, four of theimmerson gaff traveled to Hawaii, and over afive week period
traveled to Punana Leo immerson schools on theidands of Hilo, Maui and Oahu, and
took part in aweek long language teecher training workshop. When dl looked to be
heading in adirection that would findly result in the immerson project's first peskers,
disaster struck. In 1999 two of the project's mgor funders withdrew funding thet
amounted to $90,000. As aresult of thisthe immersion classin the area of Lower
Argpaho waslog, and the project in the area of Ethete wasin serious jeopardy of having
to doseitsdoars. A Generd Council meeting was scheduled for April and we were dble
to get theimmersion project on the agenda. At the meeting some 300-400 community
members were present. The meeting dosed with immersion saff spesking of the project's
plight and a plea for support. Right up to the find minutes of the meeting, parent after
parent of children from present and past immersion classes poured out their hearts giving
testimony of the strength of the project.

In September 1999, the immersion project entered its sixth year with a grant of $13,500.
Not wanting to loose any ingtructors, the class was dropped down to 5 hoursaday. In
addition to this the program moved to include an adult language Mentor-Apprentice class
that met 2 hoursaday in intensive language learning sessions. Of the three language
ingructors, one was kept as a primary ingructor for the preschool dass and the two other
ingtructors were switched between the immerson preschool class and the adult Mentor-
Apprentice dass every other month. While classes continued under this formet, meetings
were held with thetribal council, and on January 5, 2000, with enough money for only
one more payrall, the Council's Heart embraced the language immersion class and picked
up 80% of coststo operate the project. For the firgt time sinceitsinception the project is
not facing the threat of ending because of grants not being awarded. With this new found
dability Hinono'atiit Hoowu' (the Argpaho Language Lodge) is planning for the
2000/2001 project year confident thet it will bring about our first new generation of
Aragpaho speakers since the 1950s.



